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Abstract 
This study was planned to investigate working and non-working children’s peer relationships, social support perceptions and 
perfectionism. Data from 1,390 children were analyzed. Data collection instruments included General Information Form, Peer 
Relationships Scale, Social Support Evaluation Scale for Children and Adolescents, and Multidimensional Perfectionism Scale. 
Data were analyzed by using Mann Whitney U-Test. The results showed that working caused a statistically meaningful 
difference in the Opening Self and Loyalty subdimensions of the Peer Relationships Scale; the Friend Support subdimension of 
the Social Support Evaluation Scale for Children and Adolescents and their total scores; and in the Order, Overemphasis on 
Mistakes, Suspecting Behaviors, Family Relationships and Family Criticism subdimensions of the Multidimensional 
Perfectionism Scale (p<0.01, p<0.05). 
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1. Introduction 
Working children are known to take place in work life from early ages mainly due to economic reasons. However, 
as children are still growing, they may get adversely affected by the negative conditions of work life. Fidan (2004) 
states that environments that are not suited to their developmental stage may hamper children’s physical, mental, 
social and emotional maturation. Therefore, the combination of the concepts of working and children is viewed as a 
serious developmental issue.  
As working children are school age or going through adolescence, working damages their development and 
psychology, and the concept of working children is worthy of study (Hawamdeh at al., 2001; Kouvonen & Lintonen, 
2002). The psychosocial development of children relies on playing games, attending school, having hobbies and 
interacting with their own age group. When they work, children cannot live this life style (Köksal, 1992; MangÕr at 
al., 1992, PatÕro÷lu at al., 2001). Further, making children work in conditions that hurt their honor, morals, health 
and education not only undermines the economic capacity and solidarity of a society but also contradicts long term 
development plans. It is essential for a healthy society that children go through this stage of life healthily and reach 
adulthood by achieving all developmental tasks (BakÕrcÕ, 2004). 
Peer communication and friendship is known to be an important social need at all stages of life, and peer relations 
are crucial for character development, socialization, and the acquisition of a sexual identity, group membership, and 
feelings of sharing and responsibility. Being sought by friends, being appreciated and accepted is important for 
character development. It is through peer relations that children prove themselves, cooperate, chare and learn 
friendship via emotional exchanges. They thus acquire the skills of feeling other people’s thoughts, expectations, 
emotions and wishes; in other words, the skills of developing perspective. With the help of these acquisitions, they 
become supported even more by their friends.  
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Social support is essential to psychological and physical integrity. The lack of social support, which 
is an important enriching element of self esteem, may lead to physical and emotional problems in children. 
According to YÕldÕrÕm, the social support sources of individuals are their families, friends, neighbors, 
teachers and the ideological, religious and ethnic communities around them (YÕldÕrÕm, 1997). Peer 
support helps children feel adequate and successful, improve their talents and raise their self esteem, develop 
effective ways of coping with stress and, ultimately, it enables them to receive social support from families, friends, 
and teachers (Turner, 1999; Temel & Aksoy, 2001). Even though peers have a lot of significance, the effects of a 
family can also be seen in every aspect of life. The family has a great role in life satisfaction, fulfilling of functions 
and becoming well-adapted members of a society. When children have problems, they often receive social support 
from their families. In the process of socialization, children learn to trust their parents and expect their support. The 
intensity of the social support received from the family is known to affect children’s psychological health 
significantly. Lack of social support from friends, family and teachers affect children’s feelings of belonging to a 
group negatively, and cause a risk of school dropout or absenteeism due to its links with isolation and alienation 
(Gökler, 2000; Terzi-Ünsal & KapçÕ, 2005). 
People react to different situations in line with their personal characteristics. Perfectionism is one of these 
characteristics. The tendency for perfectionism starts largely with the need for love, acceptance/not being rejected 
and approval (Adderholt–Elliott & Golberg, 1987; Horney, 1996; Lakein, 1996; Ashby & Rice, 2002). Perfectionists 
expect their friends, families, and others they interact with to also be perfect. Therefore, they cannot tolerate the 
mistakes of and continuously criticize people around them, which in turn makes them anxious about making 
mistakes and stops them from doing things for fun (Adderholt–Elliott & Golberg, 1987). Being a personality trait, 
perfectionism is a force that stifles imagination, liveliness, creativity and personal talents, and reinforces fear of 
failure (Burns, 1980; Pacth, 1984). Despite these, however, it has also been claimed that perfectionism is not always 
a personal trait with negative effects, but may also play a role in motivating the energy of success, achievement and 
learning (Ashby & Kottman, 1996; Parker & Mills, 1996; Rice et al., 1998; Slaney at al., 2001).  
Working children are not able to spend enough time with their families and friends due to reasons such as the length 
of their working times or fatigue. Having to usually work in unfavorable conditions to economically help their 
families, these children are also deprived of the support of their families who face social and economic hardships. 
Failure at the work place or making mistakes may mean that children lose their jobs or are rejected by their 
employers. Being expected to perform beyond their capabilities, being punished when they cannot meet such high 
expectations, and making an extraordinary effort to keep the job may make children develop negative personality 
traits associated with perfectionism. Therefore, this study aimed to examine the peer relationships, social support 
perceptions and perfectionism of working and non-working children. 
2. Method  
The purpose of this study was to examine the peer relationships, social support perceptions and perfectionism of 
working and non-working children. The population of this relational survey comprised children attending terms 1 
through 6 in vocational training centers in the central districts of Ankara and non-working children attending grades 
1 through 3 of regular high schools at the lower socioeconomic level. Participants were a total of 1,620 randomly 
selected children, 652 of whom came from vocational training centers and 968 from lower socioeconomic high 
schools. Some of the forms were excluded due to certain reasons. As a result, data from 1,390 children, 551 working 
and 839 non-working, were analyzed. The data collection instruments were the Peer Relationships Scale (Kaner, 
2000), Social Support Evaluation Scale for Children and Adolescents (Gökler, 2007), Multidimensional 
Perfectionism Scale (Özbay & Taúdemir, 2003), and Adolescents, Multidimensional Perfectionism Scale, and 
General Information Form developed by the researchers. Data were analyzed by using Mann Whitney U Test. 
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3. Results (Findings)  
Conducted with the aim of examining working and non-working children’s peer relationships, social support 
perceptions and perfectionism, this study reached the results mentioned and discussed below: 
Table 1 shows the Mann Whitney U Test results of children’s peer relationships based on their work status. The 
mean rank of non-working children (722.0) was higher in the Opening Self subdimension of the Peer 
Relationships Scale, while that of the working children (735.2) was higher in the Loyalty subdimension. The 
Mann Whitney U Test showed that working led to a meaningful difference in the Opening Self and Loyalty 
subdimensions (p<0.01), while it did not cause any difference in the Attachment, Trust or Identification 
subdimensions or in the total scores (p>0.05). 
It can be seen that working children had higher loyalty for their friends while non-working children were more 
inclined to opening themselves. Non-working children attend formal education and working children attend 
vocational training centers and go to school only once a week. Expectations from education in these centers are 
different from those in secondary education. Children who do not work but attend school benefit from the 
opportunities offered to them and reveal their learning in written and spoken formats. They are expected to express 
themselves at school and allowed to do so. Reasons such as these help non-working children to open themselves. On 
the other hand, instead of expressing and opening themselves, working children do as they are told and strive to 
meet their responsibilities under difficult work conditions, thus staying quiet. There is no expectation in the work 
place that these children open themselves. Working children may also open themselves less due to the fact that their 
masters and other working adults use traditional methods in their communication with children and have 
authoritarian behavior expectations. As these children’s families have a lower socioeconomic background, they may 
also face authoritarian attitudes at home. They may therefore have problems feeling love and closeness for their 
friends, trusting others and identifying themselves with them, and opening themselves. According to Boidin, 
working children are only recognized and valued in work life with their traits that match expectations (Boidin 1995). 
In addition, being deprived of the education process and work activities may be hazardous for children’s social 
development (Woodhead, 1999; Otis at al., 2001; Fidan, 2004). 
On the other hand, working may instill independence and responsibility in children. They may thus come to feel 
more loyal to their work and employers. Besides, they may also be asked to be loyal to their work, master or other 
employees. This expectation may also lead to developing loyalty and generalizing it to other people around. On the 
other hand, there may not be such an expectation from children in formal education. For these children, the focus 
may be on academic success and being able to proceed to the next stage of education, which may fuel competition 
among children and a stifling of loyalty for friends. The difference between working and non-working children’s 
views about loyalty may thus be different. Dö÷ücü (2004) studied the peer relationships of non-working adolescents 
from  different  types  of  high  schools  and  found  that  the  scores  obtained  from  the  Loyalty  dimension  of  the  Peer  
Relationships Scale did not differ by gender.  
Table 2 presents the Mann Whitney U Test results of working and non-working children’s mean ranks from the 
Social Support Evaluation Scale for Children and Adolescents and its subdimensions. It was found that non-working 
children’s mean ranks from the Peer Support subdimension (734.4) and the total scale (716.0) were higher than 
those of working children. The Mann Whitney U Test results showed that working caused a statistically meaningful 
difference in the scores obtained from the Peer Support subdimension and the total scale (p<0.01, p<0.05). On the 
other hand, it did not cause a difference in the Family Support and Teacher Support subdimensions (p>0.05). 
Apparently, non-working children receive more support from their peers than working children and have higher 
social support scores.  
Adolescence is a time when more time is spent with peers than with family, and belonging to and being accepted by 
a group is crucial (Gander & Gardiner, 2001; ønanç at al., 2004). Having hobbies for spare time and social 
interaction with their age group is necessary for children. Unfortunately, working children cannot experience these 
(Köksal, 1992; MangÕr at al., 1992; PatÕro÷lu at al., 2001). In order to receive social support from peers, children 
need to get together in social environments and participate in various social activities that are important for this age 
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group. However, working children cannot participate in these activities often since they do not have much spare 
time to spend with friends or much economic power. Therefore, they cannot share enough with their friends, cannot 
develop strong peer relationships, and cannot receive enough support from them. When compared to non-working 
children, their working peers have a limited number of friends, and need to receive support rather than offer it. Non-
working children receive more peer support and have higher social support scores. When compared to working 
children, they spend more time with friends in and outside school and have fewer friends with problems. Spending 
more time with friends of this kind helps them develop better peer relationships. Thus, it is not a surprising result 
that non-working children have better peer relationships and more social support from peers, while working children 
have lower perceived social support levels. 
The Mann Whitney U Test results of the mean ranks obtained by working and non-working children from the 
Multidimensional Perfectionism Scale and its subdimensions are presented in Table 3. Working children had 
lower mean ranks than others in the Order (620.7), non-working children had lower mean ranks than others in the 
Overemphasis on Mistakes (671.0), Suspecting Behaviors (654.7), Family Expectations (628.2) and Family 
Criticism (628.2) subdimensions of the scale. The Mann Whitney U Test results showed that working caused a 
statistically meaningful difference in the scores obtained from the Order, Overemphasis on Mistakes, Suspecting 
Behaviors, Family Expectations and Family Criticism subdimensions (p<0.01), while this was not the case in the 
Personal Standards subdimension (p>0.05). Working children obtained meaningfully higher scores from the 
Overemphasis on Mistakes, Suspecting Behaviors, Family Expectations and Family Criticism subdimensions, while 
non-working children obtained meaningfully higher scores in the Order subdimension. No difference existed 
between total scores or the scores obtained in the Personal Standards subdimension. 
Working children thus tend to emphasize their mistakes and suspect their behaviors, and perceive more family 
expectations and criticism. Non-working children, on the other hand, tend to be more orderly than their working 
peers. As a social environment, the work place may encourage perfectionism. Children may need to set higher 
standards for themselves due to the expectations, pressures and criticism of their employers. Or there may be set 
standards for expectations and performance. Working children may think that striving to meet these expectations 
will protect the continuity of their value. The employer may be overly critical or demanding, or they may be 
perfectionists who model perfectionist attitudes and behaviors. This may cause working children more anxiety about 
not being approved by others. They may try harder for other people’s love and approval. All of this may increase 
perfectionism among working children when compared to their non-working peers.  At the same time, families may 
also have higher expectations from their working children, thus displaying perfectionist attitudes in the family 
environment. Aware of these expectations, working children may experience more anxiety and become more self-
conscious (Köksal Akyol & SalÕ, 2009). Families are known to play a role in the development of perfectionism. It is 
created by children as a result of parental insistence and expectations. Similarly, many theorists (Hamachek, 1978; 
Burns, 1980; Frost at al., 1991) and researchers (Frost at al., 1990; Frost at al., 1991) mention the effects of parents 
and environmental factors in the formation of perfectionism. Working children may become anxious as they fail to 
meet both their families’ and employers’ expectations and may end up suspecting their own behaviors. The 
combination of these two environmental factors may explain the higher perfectionism scores obtained by working 
children. 
4. Recommendations    
The following recommendations may be made in light of the findings of this study: It is obvious that working 
children cannot develop good peer relationships, and they need family, friend and teacher support and positive 
perfectionist traits. Considering that parents and employers are the people who can support working children, it is 
important to organize training programs for them. It will undoubtedly have a positive effect on children if parents 
and employers are offered training on issues such as childhood development and adult behaviors that support 
character development. In  addition, youth centers may be opened to support friend relationships among working 
adolescents and to give them a space where to share activities. Similarly, the number of sports venues may be 
increased and both working and non-working children may be encouraged to participate in physical activities and to 
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share more time together with their friends. Further, events, competitions and other activities may be organized to 
help the social and mental development of working and non-working children. 
This study has focused on working and non-working children’s peer relationships, social support perceptions and 
perfectionism. Other studies may be conducted to identify other personal characteristics of working and non-
working children or to identify the personal characteristics of working children in various jobs. Besides, studies may 
be held into the way working and non-working children perceive parental attitudes and into the relationship between 
peer relationships, social support perceptions and perfectionism traits. Finally, it is necessary to offer various 
training opportunities to working or non-working children and to conduct experimental studies to support their 
character development. 
5. Tables 
 
Table 1 Mann Whitney U Test results of working and non-working children’s peer relationships  
 
  
Mann-Whitney U 
PEER RELATIONSHIPS   Work Status n  Median Min. Max. sd 
Mean 
rank z p 
Working Children 551 33.1 35.0 8.0 40.0 6.4 683.3 
Attachment  Non-working Children 839 33.7 35.0 9.0 40.0 5.7 703.5 -0.921 0.357 
Working Children 551 15.7 16.0 4.0 20.0 3.8 710.8 
Trust and Association Non-working Children 839 15.6 16.0 4.0 20.0 3.4 685.4 -1.16 0.246 
Working Children 551 9.1 9.0 3.0 15.0 3.4 655.1 
Opening self Non-working Children 839 9.7 10.0 3.0 15.0 3.4 722.0 -3.054 0.002** 
Working Children 551 8.0 8.0 3.0 15.0 3.3 735.2 
Loyalty  Non-working Children 839 7.5 7.0 3.0 15.0 3.2 669.4 -3.005 0.003** 
Working Children 551 65.9 68.0 24.0 90.0 12.8 686.1 
Total  Non-working Children 839 66.5 68.0 19.0 90.0 11.9 
  
701.7 -0.477 0.477 
**p<0.01 
 
 
Table 2 Mann Whitney U Test results of working and non-working children’s social support perceptions 
  
Mann-Whitney U 
 
SOCIAL SUPPORT Work Status n  Median Min Max sd 
Mean 
Rank z P 
Working Children 551 75.0 77.0 24.0 95.0 10.8 636.3 
Peer Support Non-working Children 839 77.4 79.0 25.0 95.0 10.4 734.4 -4.461 0.000** 
Working Children 551 50.5 52.0 19.0 60.0 7.8 694.4 
Family Support Non-working Children 839 50.5 53.0 13.0 60.0 8.0 696.2 -0.084 0.933 
Working Children 551 36.1 36.0 10.0 50.0 6.6 689.7 
Teacher Support Non-working Children 839 36.0 37.0 10.0 50.0 7.0 699.3 -0.434 0.665 
Working Children 551 36.1 36.0 10.0 50.0 6.6 689.7 
Total  Non-working Children 839 63.9 166.0 79.0 205.0 19.3 716.0 -2.351 0.019* 
**p<0.01, *p<0.05 
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Table 3 Mann Whitney U Test results working and non-working children’s perfectionism 
  Mann Whitney U 
PERFECTIONISM  Work Status n Median Min. Max. sd 
Mean 
rank Z p
Working Children 551 23.9 25.0 6.0 30.0 5.6 620.7
Order Non-working Children 839 25.7 27.0 6.0 30.0 4.4 744.6 -5.656 0.000**
Working Children 551 27.6 28.0 9.0 45.0 6.3 732.7
Overemphasis on Mistakes Non-working Children 839 26.6 27.0 9.0 45.0 6.5 671.0 -2.807 0.005**
Working Children 551 15.8 16.0 5.0 25.0 3.7 757.6
Suspecting Behaviors Non-working Children 839 14.9 15.0 5.0 25.0 3.6 654.7 -4.693 0.000**
Working Children 551 17.7 18.0 5.0 25.0 4.2 645.6
Family Expectations Non-working Children 839 9.6 9.0 4.0 20.0 3.2 628.2 -3.768 0.000**
Working Children 551 10.9 11.0 4.0 20.0 3.2 798.0
Family Criticism Non-working Children 839 9.6 9.0 4.0 20.0 3.2 628.2 -7.758 0.000**
Working Children 551 21.0 21.0 6.0 30.0 4.1 704.1
Personal Standards Non-working Children 839 20.9 21.0 6.0 30.0 3.7 689.8 -0.652 0.514
Working Children 551 116.9 117.0 45.0 164.0 18.0 706.3
Total   Non-working Children 839 116.2 117.0 53.0 160.0 15.5 688.4 -0.809 0.418
**p<0.01 
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